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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2023 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Barlborough Primary 
School 

Number of pupils in school  201 

Proportion (%) of pupil premium eligible pupils 16% 

Academic year/years that our current pupil premium 
strategy plan covers  

2022-23 

Date this statement was published  

Date on which it will be reviewed March 2022 

Statement authorised by Kerry Towndrow-Birds 

Pupil premium lead Kerry Towndrow-Birds 

Governor / Trustee lead Vernon Sanderson 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £46,567.50 

Recovery premium funding allocation this academic year £4930 

School-led tutoring (including £4860 from gov) £4,860 x 1.666 = £8,100. 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£51497.50 

 

£59597.50 (including 
school led tutoring) 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across all subject areas. The 

focus of our pupil premium strategy is to support disadvantaged pupils to achieve that 

goal. We will consider the challenges faced by vulnerable and disadvantaged pupils 

and put in place measures in order to address these.  

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support i.e. writing. This is proven to have the 

greatest impact on closing the disadvantage attainment gap and at the same time will 

benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes 

detailed below, is the intention that non-disadvantaged pupils’ attainment will be 

sustained and improved alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery following the 

COVID-19 pandemic, notably in its targeted support through interventions and in 

school tutoring for pupils whose education has been worst affected, including non-

disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

• ensure disadvantaged pupils are challenged in the work that they’re set 

• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff take responsibility for disadvan-

taged pupils’ outcomes and raise expectations of what they can achieve 

We will put in place support for those children that don’t pass the Year 1 phonics check 

and also those that don’t pass the Year 2 recheck.  We want all pupils, including the 

disadvantaged, to have secure phonics knowledge so that all our children can learn to 

read and read to learn.  We want all of our children to be secure in the basics and we 

want to narrow the attainment gap between disadvantaged pupils and other pupils, 

supporting disadvantaged pupils to make accelerated progress in core subjects.  We 

recognise the importance of early speech and language work and this will be a priority 

for our Reception and Year 1 pupils. Interventions will be matched to children’s needs 

and will include memory programmes for those children who are struggling to retain 

their learning.  

We want all our children to enjoy coming to school and the learning process.  We aim 

to improve the attitude to learning and behaviour of identified pupils and support pupils 
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with social and emotional difficulties. We will work to provide a calm and nurturing 

environment where all pupils, including the disadvantaged can thrive.  We aim to 

improve the attendance of identified pupils and recognise how important it is for 

children to attend school every day.  We will continue to prioritise safeguarding for all 

pupils and offer early help to those families requiring support as well as working closely 

with social care.  

Where possible we will provide access to extra-curricular activities and opportunities in 

school so that disadvantaged pupils don’t miss out on wider experiences.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Poor phonics knowledge prevents children from accessing the full 
curriculum and prevents the children from developing a love of reading 
– particularly current Y3 cohort. 

2 Gaps in knowledge and understanding – children are not secure in the 
basics in maths and English.  

3 Disadvantaged pupils are not meeting objectives as quickly as other 
pupils, therefore making less progress in core subjects. 

4 Poor speech and language skills - particularly in the EYFS. 

5 Poor memory – children don’t remember what they have been taught.  

6 Attitude to learning and behaviour – a very small number of 
disadvantaged children do not consistently follow the school rules and 
this impacts on their readiness to learn. 

7 Poor home learning environment for some children as well as social and 
emotional difficulties. 

8 Low attendance of a small number of disadvantaged pupils.  

9 Challenging home life i.e. safeguarding issues such as domestic abuse, 
drug use, mental health. 

10 Limited opportunities outside of school due to financial constraint.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 
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Intended outcome Success criteria 

Support is in place for those children that 
don’t pass the Year 1 phonics check and 
also those that don’t pass the Year 2 
check so that by the end of the year 
phonics knowledge is secure so that 
children can learn to read and read to 
learn.   

Children are assessed to identify gaps in 
phonics learning.  Provision is in place to 
address the gaps.  Children make good 
progress and their phonics knowledge is 
secure.  

Disadvantaged pupils are more secure in 
the basics in maths and English and 
therefore ready to move on in their 
learning - attainment gap narrowed 
between disadvantaged pupils and other 
pupils.  

The percentage of disadvantaged pupils 

achieving ‘expected’ in all year groups 

will increase and not differ significantly 

from other pupils Nationally.  

Higher rates of progress in core subjects 
for disadvantaged pupils.   

Pupils eligible for pupil premium make at 

least the expected 6 points progress each 

academic year in core subjects and 

ideally more than 6 points. Measured in 

all year groups by teacher assessment 

and successful moderation including 

across schools. Also formal assessment 

in year 6. 

Speech and language programmes in 
place to support identified pupils, 
particularly those children in Reception.  

The majority of children in Rec make 
good progress in speech and language 
and reach the relevant ELGs.  Other 
children across the school make good 
progress in their individual programmes.  

Children have a variety of strategies to 
call on that help them retain information 
and therefore they make good progress.  

 

Children have access to relevant 
memory programmes.  Their memory 
improves and the children start to retain 
learning, therefore impacting on their 
attainment.  

Improved attitude to learning and 
behaviour of identified pupils. 

Identified children are settled in the 
classroom and they want to learn. There 
are less incidents of negative behaviour 
on the playground.  

Pupils have access to a calm and 
nurturing environment as well as support 
with social and emotional difficulties. 

Identified children have improved 
behaviour profile.  Fewer behaviour 
incidents recorded for these children; 
less involvement required from early 
help offer and social care.  The 
children’s basic needs are being met 
and they are therefore ready to learn.   

Increased attendance rates for pupils 
eligible for pupil premium.  

No disadvantaged children are classed 
as persistent absentees i.e. all 
attendance is above 90%.  Where 
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attendance falls below 93% there is 
timely intervention including working with 
the FSW and social care.  

Safeguarding is given high priority and the 
school’s early help offer is effective; 
positive relationships with social care in 
order to ensure the children have the 
required support.  

Clear communication and good working 
relationships with family support worker, 
external agencies and social care.  
Attendance at TAF meetings, core 
groups and conferences.  Children’s 
needs are met allowing the children to 
focus in school – this impacts positively 
on their attainment and progress.  

Children are given access to extra-
curricular activities and opportunities in 
school so that they don’t miss out on 
these.  

Children participate in after school clubs 
and school trips.  

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 13625 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of standardised 
diagnostic assessments - £1400 

 

Standardised tests can provide reliable insights into the 
specific strengths and weaknesses of each pupil to help 
ensure they receive the correct additional support through 
interventions or teacher instruction: 

Standardised tests | Assessing and Monitoring Pupil Progress | 

Education Endowment Foundation | EEF 

1 

2 

3 

Purchase new resources to 

support the teaching of spelling in 

order to support children’s writing. 

 

£275 

Data shows that English, particularly writing is a priority area 

across the school.  English lead has evaluated school data 

and identified that spelling is an area for development across 

the school, particularly for disadvantaged pupils.  

2 

3 

EYFS teacher to take part in DCC 

Confident Communicator 

programme and complete ELKAN 

level 3 and 4.  £250 

 

Cover for the duration of the 

training £3000 

There is significant evidence available regarding the 

vocabulary gap between disadvantaged and non-

disadvantaged pupils and how this starts from an early age 

and then continues to widen, impacting on a child’s attainment 

and life chances. By addressing the vocabulary gap at the 

earliest opportunity, the gap will be narrowed from the outset.  

4 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
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CPD  - 

Access to CPD opportunities for 

all teachers by re-joining Learner’s 

First - £1000. 

 

Plus cover for teachers attending 

identified CPD - £700. 

 

 

 

Learner’s First is part of the English Hub.  Data shows that 

writing is an area of concern across the school.  By engaging 

with the English Hub, we hope to raise attainment in writing for 

all pupils, but particularly disadvantaged pupils.  

 

 

1 

2 

3 

Release time for English and 
maths coordinator to focus on 
developing teaching and learning 
across the school – including 
mentoring and working with other 
teachers.   

 

£4000 (including release time for 
identified staff). 

 

Data shows that English, particularly writing is a priority area 
across the school.  English lead to spend time evaluating 
teaching and learning in English in order to make appropriate 
recommendations.  Maths lead to support identified staff. The 
DfE non-statutory guidance has been produced in conjunc-
tion with the National Centre for Excellence in the Teaching 
of Mathematics, drawing on evidence-based approaches:  

Maths_guidance_KS_1_and_2.pdf (publishing.ser-
vice.gov.uk) 

1 

2 

3 

Develop coaching across the 
school in order to empower 
teachers to find their own 
solutions to problems and to 
improve the quality of teaching 
and learning for all children.  

 

£3000 

Evidence is available to suggest that coaching in schools can 
lead to school improvement. 

 

Research: how can coaching lead to school improvement? 
(schoolsweek.co.uk) 

 

Coaching can also support teacher wellbeing which conse-
quently will improve teaching and learning.  

1 

2 

3 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £32950 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Tutoring for identified groups of 
children – particularly those that 
are disadvantaged.   

 

£8100 

 

A recently released meta-analysis of close to 100 studies of 
tutoring in literacy and mathematics has found that tutoring 
programmes consistently produced large improvements 
for students, with tutoring programmes conducted during 
school hours tending to have larger impacts than those 
conducted after. 

https://nationaltutoring.org.uk/news 

  

Tuition targeted at specific needs and knowledge gaps can 
be an effective method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF (educationendowmentfounda-
tion.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Education Endowment 
Foundation | EEF 

1 

2 

3 

Extra TA support in class – this 
will benefit all pupils but will 
particularly support the 
disadvantaged – more effective 
differentiation – 15.5 hours per 
week 

£10000 

All pupils should have access to quality first teaching.  If 
teaching is good then the children should make good 
progress and attain well.  Teaching should be informed by 
accurate assessment that identifies gaps and therefore the 
next steps the children need to work on.  

1 

2 

3 

4 

5 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://schoolsweek.co.uk/research-how-can-teacher-coaching-lead-to-school-improvement/
https://schoolsweek.co.uk/research-how-can-teacher-coaching-lead-to-school-improvement/
https://nationaltutoring.org.uk/news
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Continuation of NELI into Year 1 
and start this with new Reception 
cohort.  

 

TA support £1200 

There is a strong evidence base that suggests oral language 
interventions, including dialogic activities such as high-quality 
classroom discussion, are inexpensive to implement with 
high impacts on reading: 

Oral language interventions | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 

3 

4 

Additional phonics sessions 
targeted at disadvantaged pupils 
who require further phonics 
support.  

 

£3500 TA lead intervention  

Phonics approaches have a strong evidence base indicating 
a positive impact on pupils, particularly from disadvantaged 
backgrounds. Targeted phonics interventions have been 
shown to be more effective when delivered as regular 
sessions over a period up to 12 weeks: 

Phonics | Toolkit Strand | Education Endowment Foundation 
| EEF 

1 

2 

3 

4 

Various interventions in order to 

address  the children’s gaps in 

their understanding during the 

school day – small group work or 

one to one e.g. Switch-On 

Reading, Reading Recovery, 

Read, Write, Inc, First Class at 

Number, Memory Fix. etc.  

 

£5000   

 

Reading Eggs - £150 

 

R-to-R/pre-teach – ran by teaching 

assistants.  Disadvantaged 

children will be given priority 

access to this intervention each 

afternoon (approximately 2 hours 

per week for disadvantaged 

pupils).   £1300 

 

Some of the pupils need targeted support to catch up.  

By using the pupil’s current assessment record the staff 

can ensure they are addressing the gaps in the 

children’s knowledge and understanding.   Small group 

interventions with highly qualified staff have been 

shown to be effective, as discussed in reliable evidence 

sources such as Visible Learning by John Hattie and 

the EEF Toolkit.  Individual additional assessment 

before and at the end of the intervention will show the 

amount of progress the children have made.  

 

1 

2 

3 

4 

5 

After school boosters for identified 

KS2 pupils.  

 

£2500 

 

Tuition targeted at specific needs and knowledge gaps can 
be an effective method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF (educationendowmentfounda-
tion.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Education Endowment 
Foundation | EEF 

2 

3 

 

Educational psychologist 

assessment of identified pupils (3) 

£1200 

 

 

Educational psychologist assessment will provide detailed 

information about identified as to how best to support these 

pupils.  

1 

2 

3 

4 

5 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 13085 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase PASS test in order to 

assess pupils’ emotional or 

There is extensive evidence associating childhood 

social and emotional skills with improved outcomes at 
6 
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https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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attitudinal struggles likely to hinder 

achievement.  

 

£500 

school and in later life (e.g., improved academic 

performance, attitudes, behaviour and relationships 

with peers): 

EEF_Social_and_Emotional_Learning.pdf 

(educationendowmentfoundation.org.uk) 

8 

9 

 

Extra TA support to deliver 

suggestions i.e. nurture group.  

£1300 

 

Forest School Training for one 
member of staff and then 
sessions with the children 

 

£2000 

Children need to be ready to learn.  Disruptive 

behaviour not only impacts on the child’s attainment but 

also those around them.  Programmes such as nurture 

groups help build the children’s self-esteem and help 

develop a positive attitude towards school.  

There is extensive evidence associating childhood 

social and emotional skills with improved outcomes at 

school and in later life (e.g., improved academic 

performance, attitudes, behaviour and relationships 

with peers): 

EEF_Social_and_Emotional_Learning.pdf 

(educationendowmentfoundation.org.uk) 

5 

7 

Priority access to Family Support 

Worker  £3000 

Cool Milk/breakfast club £850 

 

 

 

After school homework club £2500 

 

Other after school clubs that will 

be particularly beneficial to 

disadvantaged pupils i.e. restart 

cookery club £1500 

The EEF Toolkit suggests that targeted interventions 

matched to specific students with particular needs or 

behavioural issues can be effective, especially for older 

pupils.  Ensuring children have a calm start to the day 

and something to eat will help them be ready to learn.  

6 

7 

Office staff to monitor the 

attendance of identified children 

and inform the headteacher when 

these children are absent from 

school.  First day response.  

Supported by FSW.  

We can’t improve attainment for children if they aren’t 

actually attending school. NfER briefing for school leaders 

identifies addressing attendance as a key step. 

Embedding principles of good practice set out in the DfE’s 
Improving School Attendance advice. The DfE guidance has 
been informed by engagement with schools that have 
significantly reduced levels of absence and persistent 
absence. 

8 

Attendance at TAF meetings, core 

groups and conferences.   

 

Disadvantaged families have 

priority access to family support 

worker. 

Children’s emotional needs need to be met and they 

need to feel safe and secure in order for them to be 

ready to learn.   

9 

Financial support for school trips 

etc. £750. 

 

Identified children to attend horse 

riding sessions - £185 

 

P-bones – enhancing the music 

curriculum for Y5/6 pupils - £500 

All children should be able to access a wide range of 

opportunities and experiences to will help them develop new 

interests and skills.  No child should be at a disadvantage 

because their parents cannot afford to pay for such 

experiences.    

10 

 

Total budgeted cost: £ 59660       

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Extra TA support in class has ensured all children, particularly those that are disadvantaged have the 
support they require in order to access the curriculum.  Pre-teaching allows children to approach learning 
with more confidence and R2R provides same day intervention for those children that found the lesson 
more challenging, preventing them from falling behind.  Increased TA support enabled numerous 
interventions across the school – Project X, Lightening Squad, First Class at Number, Success at 
Arithmetic etc.  These interventions enable teaching assistants to start to address gaps in learning. Most 
children made good progress, including some disadvantaged pupils.    TA support will be an important 
part of next year’s pupil premium strategy.  
Children engaged well with Reading Eggs and made good progress on the programme – continue 
subscription. Memory Fix showed more promise than previous memory programme – this should be 
continued with identified groups next year.  

Y6 booster sessions in place for 2 terms. Y6 pupils made good progress from their September baseline 
and end of KS2 results were very pleasing, including disadvantaged pupils.  Continue next year.  

Children on the NELI programme made good progress in EYFS – see assessment data.  Continue next 
year and continue in to Year 1 where required.  

TMP prevented a child from being permanently excluded.  This was only a short term programme though 
and can’t be continued next year.  EHCP now in place. 

Phonics training was effective and Year 1 phonics results were well above national. Strategies used to 
be continued next year including extra phonics sessions for identified children.  
 
Learners First subscription enabled 2 more teachers to access the writing project to help address gaps in 

learning.  Feedback from the course was very positive.  Consider continuing the subscription next year 

as further high quality CPD should be available.  

English coordinator produced a detailed action plan which focused on developing writing across the 

school.  Writing will remain a priority for 2022-23.  English coordinator to spend more time looking at 

teaching and learning and how this can be developed next year.  

3 disadvantaged children were referred to the educational psychologist.  Observations completed and 

detailed report provided of the children’s individual needs.  Appropriate support in place.  GRIP 

applications submitted.  

Family support worker supported families where required – particularly those that are disadvantaged.  

This also had a positive impact on some pupil attendance as issues were addressed quickly. Attendance 

of disadvantaged children is variable.  Some children’s attendance requires improvement.  Family 

Support Worker is supporting with this.   

Disadvantaged families appreciate access to breakfast club and free milk for their children. 

Safeguarding remained high priority throughout the school.  CPOMs supported communication and staff 

were able to log incidents even when working at home. 
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Financial support for some pupils enabled all children to participate in school trips, including the Year 5 

residential. Pupils enjoyed their horse riding sessions and these really helped develop pupil self-esteem 

– these should be continued next year.  Ready to Rock was received well by Y5/6 pupils and similar 

opportunities should be explored next year.  

Externally provided programmes 

Programme Provider 

Horse Riding Coloured Cob 

  

Service pupil premium funding (optional) 

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

Extra TA support in class. 

What was the impact of that spending on 
service pupil premium eligible pupils? 

Service pupils made good progress.  
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Further information (optional) 

 

 

 


